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Introduction

Uni on Pari sh School adi2iestd theiLauisi@na DeRartment\bEaucation
TITLE 28: EDUCATIONPart C1. Bulletin 1508 Pupil Appraisal Handbook (see addendum).

Recommendations from the Technical Assistance Center on Positive Behavior Interventions and
Supports, US Department of Edtioa, Office of Special Education Programs, May 2010 were
utilized to produce the manual

Union Parish consists of seven schools (Farmerville Elementary, Farmerville Junior High, Farmerville
High School, Bernice, Downsville, Marion and Spearsville). ThéepgRocess is in place at all
schools. The RTI model has the following goals:

i. Implement academic interventions to close gaps in learning, allow students to maximize their

potential and determine students with learning disabilities

ii. A school level RTI teamyith an administrator as the leader, committed to the implementation
of the RTI process

lii.  Universal screening to be conducted three times a year

iv.  Progress monitoring to be conducted a minimum of every three weeks to determine the need to
change interventions

v. Three tiers of increasingly intense interventions

vi.  Use of both a standard protocol and problem solving model for devising interventions

vii.  Implementation of differentiated instruction
viii.  Implementation of specific, researbhased interventions designedtoaddee t he st udent
difficulties

ix.  Varied duration, frequency, and time of interventions
Xx. Analysis of progress monitoring data to dete
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RTI Ideal System Configuration

| Academic Systems | | Behavioral Systems |

Tier III Intensive Interventions
*Individual Students
*Assessment-based

*High Intensity

Tier II Strategic Interventions « 5-10%

*Some students (at-risk)
*High efficiency
*Rapid response

Tier III Intensive, Individual Interventions

1-5% » *Individual Students

*Assessment-based
Intense, durable procedures

5-10% » Tier IT Targeted Group Interventions
*Some students (at-risk)

*High efficiency

*Rapid response

80-90% » Tier I Universal Interventions

+All settings. all students
*Preventive, proactive

Tier I Core Curriculum « 80-90%

*Grade level
*Preventive, Eproacti\'e

UPSD RTI Systems (approximately)

Academic Systems | | Behavioral Systems|

Tier Il Intensive. hdividual & Group

Tier IIT Intensive Class-wide Inferventions 15% =T
*Assessment based htervention s
“High Intensity *Dafa based
*Intense, structured, supportive procedures
*FBAs, BIP’s
Tier I Strategic Group Intervention s 3%
*High efficiency Tier II Group Interventions
*Rapid response *Some students (at-risk)
*Relationshp building
sBehavior Modeling
TieT G Criticuliii 50% Tier I PBIS School-wide Applications
Accelerakd. enriched ~Haild Jeadenditp dalls
; + Uhderstanding expectations

* Preventive, proactive
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Overview
Focus Area Grade Level
Reading K-9
Math K-9
Behavior PK-12

What is Response to Intervention (RTI)

Response to Intervention TR is a tiered process that provides higlmality, researchbased
instruction and interventions that ammat ched t o a mis tanddbehatiotal needsc a d e
Additional essential aoponents mclude monitoring acadmic and/orbehavioral stwlent progress and
making datadriven decisions about student curriculupased ona review of that progress.
Interventions will allow students the instructional focus to achieve their benchmark grade level,
increase acceleration and enrichment activities to reinforce their success, and assist them in achieving
their potential. The Union Parish School District is implementing the RTI Process as a district wide
initiative to improveacademic and behavioral outcomes dll students and to foster student success.
The goal is to provide systematic quality instruction to all students according to their need. The
National Research Council determined that the RTI process is the most effective way to meet the
academic anbehavioral needs of all students.

State assaement data dr the Union Parish School DistridQJPSD) indicates thamany of the
disti ct 6s st uden tacadelt aeeds. Restach imdicates that students who are not
successful acad@cally often ecasive instructionthat dees rot addess their individual needs. The
RTI process has been endorsed by many ageimcieisling the National Bsearch Council and tHéS
Department of Education as the most effective systeprovide appropriate instructioro tstudents
with acadenic challenges. It igarticularly effectve as andlementaryschool programto provide
Early Intervening Services. The UPSD has adopted this process agliatrict-wide initiative to

improve stulentachievemenand foster acaaeic and behavioral success

How Response to Intervention Works

Response to Intervention integrates assessment and intervention within aienmadti
prevention system to maximize student achievement. RTI holds the promise of ensuring that all
children have aass to high quality instruction, and that struggling learners are identified, supported,
and served early and effectivelyWith RTI, students are identified as being at risk for poor
performance on learning outcomes throuiga use ofuniversal screningand progress monitoring.

Evidenced based interventions are then provided, and the nature and intensity of those interventions
5
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are adjusted based on the studentds responsi ver

screeners, DIBELS®Iext (Dynamic Indicator of Early Literacy Skills), EBerformance and DIBELS

Math, as well asdistrict assessments, number of retentions, LEAP, iLEAP, GEE, End of Course

exams, behavioralata, attendance data, asulspension and expulsion data. Thagadwill be usedo

identfyst udent s6 ability/functioning | evels and mon
The purpose of district supported intemitens isto bring students to grade levelnd to

provide students with acteraton and enribment opportunities that will reinforcéeir successsand

assst them in achaving their potential. Toorganize a systenof supportve placenent and

interventon detemination,instruction in the UPSD is based a threetiered praess adollows:

1 Tier | is the level at which students aehieving graddevel success. (Tier determinatic
based upoIBELS Nextand Ed Performance. All students will benefit from instruction that
is differentiated using ABest Practices. 0

1 Tier Il is implemented when students need strategic supportctoese gradelevel success.
(Consistentvith Approaching BasicScores orState Assessents).

1 Tier Ill is thelevel at which students need intensive suppomctieve graddevel success.
(Consistentvith Unsatisfactory scas on State Assesgents).

The RTI proess isdesgned to help principals, teachers, parents, specialists,pare
professionals utilize dataased decisions tamprove the educational outwes for all students,
especially hose studets whose sccess is at risk due to aemic or behavioral sallenges. Successful
outcames of the RTI processeduce the neefbr specialeducation referrals and servicedUnless a
student has an obvious disability requiring Spe&idlication services (e.g.ev&ere autisn, severe
physical disabilities, etc.}tae and federal regulations require thateferral for a Special Edation
evaluationbe accompanied by dat&creening and progress monitoring assessments should document
that the student was provided witppropriate sentific researchbased instructio (including
interventions) in theegulareducation setting, delivered lhyghly qualified personnel. @@r time, if
collected data indicasethe student has not shown adequate progress despi@mented researeh
based interventions, consideration foe8ipl Educatiormay be warranted.

RTI addresses student acatle and behaviorathallenges. See the appendix (p.A7) for the
UPSDsingle page summary of the RTI tierrfiavork for Reading and Math, and the suany of the
Behavior Franework (pA8). Acadenic intervenionsshallbe provided for reading andathematics
and Positive Behaviointerventions anduppats (PBIS) shall be implemented to addrdsshavioral

issues.
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THE LEADERSHIP TEAM

A school 6s liseseleded bysthe iprpncipal edaprovides support to teachers and
other schol personnel as the scbicstrives to accommodatéd needs of all students in the general
education setting.The core leadership teaim responsible for individuadtudent andvhole school
progress in the areas of bgla and acadmics. Throughout the sclob year, he Leadership Team is
responsible fomonitoring dita, ensuring fidelity of thentervention process, andaking decsions
about studet instructionbased on thelata analysis T he principalmay designatehe responsibility
of addressing pgcific organizational needs of the schoomoaunity to team subsetsldeally, a
member of the coreehdershipteammay assist suiset teans in carrying out the RTI process. RTI
sub-set teans include PBIS SBLC/SAT Referral, and School Improvement. Teams maybe
combined as long as therfctions of the teams adhere to the following:

TeamFunctions

Various subset teas and their functions are &allows:

AlT/Academic InterventionTeamFunctions

1 Through Universal (schoalide) Screening, ssist school personnel to identifgt-risk
studentsvho face academic challenges.

1 Provide teachers and pport staff wth the training, support andnaterials necessary to

implement researctbased interventns in the regulaeducation séing.

Facilitate the implementation of théntervention process.

Assist teabers inmonitoring te progress of atents receiing interventions.

Assist with analyzing datadm the intervention process.

Participate in datdriven decigons about the studend s pr ogr es s.

=4 =4 -4 -4

PBIS/Behavior TeamFunctions:

1 Maintain apositive leaning culture in the schobthroughPBIS processes.

1 Regularly analyzechool data about absenteejsn and out okchool suspensions, etc.

71 Collaborate with staff to develop plans that pdevteachers and support staff wéahpropriate
interventions for studentsho face behavioral challenges.

1 Provide positive reinforgeents for studentswho are successfully supporting the positive
school clmate.

SBLC & SAT Referral Team Functions:

1 Reviev progressnonitoring data fronAIT and PBISteams that indicatevhich studerd
may be eligiblgor speial education consideratisn

1 Coordinatehereferralprocess accaiing to Bulletin 1508 guidelines to detame if a
referral for evaluatin isapproprateandmake referrad when required

7
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1 Review infomation and begin process for referral when studentnmdtion indicateshat
a low-incident disaility is suspeted.

School Improvemset Team Functiors:

9 Monitor datain all schoolimprovementreas.

1 Reviev Annual Yearly Progress scores and school progress indicated by districthwaillgh
assessents.

1 Developactionplans topromoteimprovement in target areas.

TeamMeetings

Core leadershipneetingsoccuraminimum of once every two weeks initially anthy be adjusted
according to need as the school year psggs. Subset teammeetings tke place ace every oner
two weeksaccoding toneed. Allmeetings adhere to the following procedures.

A printed agenda is providedhieh defines theneeting purpos.

All participants sign a sigin page.

Pertinent data is reviewed.

Data drivegneeting decisions.

Whenevaluation reveals proggs that is belovexpectatios supportsystens are notifiedand
adjustments arenace.

Goals and expectations are cleaftfined andoutlined for the neximeeting.

Meetings may be held less freapily when there is less need.

Meetings arenot held on days that are devoted to clusteetings.

Notify the parents of students nesponding to interventions.

= =4 -4 -4 -9

E N

TeamRoles

Suggestettammembersincludethe principal,assisarnt principal, maderteachers, reading
interventionsts, RTl/appraisaktaff, counselorsodal worker,nurse speechpathologistspecial
education chairpersoandany othersupporipersortheprincipd may desigiate. Therolesare
designedasfollows:

Principal:

Supportghe RTI process

Designateshe RTI TeamAdministrator(self or othergenerakeducatiorschooladministrator)
Providesmaster £hedulingto acconmodateinterventionprocess

Providegesourcesi.e. space}o supportpersonne{appraisastaff, counselors.
Interventioniss, coachesnursessocialworkers)who facilitate theinterventionprocess

=4 =4 -4 -4 -9

RTI TeamAdministrator:

1 ScheduleRTI meetingsand informs team membersof meetingdates.Theadministrator
initiates themeetingwith a broadoverviewof the meetings agendarecordsminutesof the
meetingand keeps logof therevieweddata

8
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Facilitatestheprocesdgor Tier | reviewandTier Il interventionplans

At Tier lll considerationprovidesappropriateTier Il formsto teachersinvitesparentdo the
RTI meetingsandinformsthe RTI teamof the meetingagenda

Maintainsfiles for RTI teampaperworke.g.studendatafile).
Processsreferralsfor Special Educatiorevaluatiorthroughthe RTI team.

1
1
1
1
GeneralEducation Teacher:

1 Seeks the expertise of the RTI tedne to acadeic or behavioral atisk perfomance by a

student in his or her class

Participates in gradeevel or subject area meetings

ImplementsTier | interventions as apprdpte

Implementscorecurriculuminterventions andsaists with Tierl and Tier 1l interventions

when appropriate

1 When Tier Il or evaluation referral dsions are considered, tkeacher completes the
appropriate fans and povides docmentation of seenings ad the progresmsonitoring data
to the RTI teanor the SAT as appropriate.

EJE

RTI/Appraisal Staff Member:;

1 Schooitbasd Educational Diagnostician, Schoolylkologist,Appraisal $cial Worker or
Speech Evaluator whesssists the school with the Rahd the Appraisal poess

1 Participates in SAT teameetings

1 Collaborates with teachers and suppbaff in facilitating Universal Screening and collection
and interpretation of studeptogress da.

1 Asdgsts the teacher, paraprofessionadtgrventionists and coaches implementing
appropriate interventionprogressnonitoring anddata anaisis.

1 Reviews cdected data as needed andsiswith data based decisns about the
interventions. When résw of sudent data bythe SAT indicates a suspectexceptionalityas
defined by State Bulletin 1508, thpsofessional begues thecoordinatorof the evaluation
process

SAT Chairlnstructional Coaches

Schootbasd educatorsvho provideintervention assistance teachers andtudents
Facilitates he RTI process througmentoring teachers and introducing cotgriculum
strategies to proote success

Participates in datdrivendecisions bout theintervention plans

Assists in docmenting dl intervention data

Coaches teachers in cent area classomstrategies thampact teaching and learning
Providessupport in behaior areaq[assists with thé&unctional Behavior Agssnents(FBAS)
andBehavior Inervention Plans (BIPgs needd).

1 Works colbboratively with the student, teacher, parent argpett staff tomaximize positive
behavioral outcmes for the student

Pramotes SchoeWide Positive Behavior Support and a positive school ¢éma
Participates in classrooobservationso colle¢ data on challenging behaviors

Facilitates he decisioamaking process as ihipads the studetd s b ehavi or

E

E I

= =4 =4

9
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1 PramotesPBISand facilitates positive school glate
1 Maintains @propriate data about stetés academic and behavibpaogress
1 Participates in datdrivendecisions egarding stdent progress

Parent

91 Provides redvant infomation about his/her child to the RTI/SAT Teamd assists in the decision
making process

1 Participates in the develognt of intervention plans.

1 Providessuport at hane for the intervention process

1 Receives reports about insttional drategies andis/her childs progess

10
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General RTI Processes

UniversalScreening

Student skill level is deteined through Universal Screieg. TheUPSDemploys several
objective asessents across all grades to detare whether a stient isatgrade leved Ed
Performance for Reading and MaNBELS, Berchmark Assessients, Math Curriculm Based
Assesments (Math CBM) and Statesessnents are allsed as objective measures $9ess the
stude n t kdlHandsnonitor their progess. Universl screening identiiesthose students whoay be
at risk for acadmic failure or have a hstory of acadmic failure. Students are aggned to tiers
accoding toassessent indices that indicatée level ofintervention inensity required tanove a
studento gradelevel successAppropriate interventionsra adninistered acardingly. As
interventions are applied, student progresaasitored throughritervention asses®nts, DIBELS
Nextasseswent,Ed Performangeandfinally through the LEAP, iLEAP and EE assessents
administered in the spring.

11
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Universal Screening

Grades K3 Reading

Grades K9 Reading/Math

DIBELS

1 Letter Naming Fluency (LNF) ability to
recognize and hame a random mixture (¢
uppercase and lowercase letters

1 Initial Sound Fluency (ISF) ability to
recognize and produce initial sounds in
words

9 Phoneme Segmentation Fluency (PSF)
ability to segment a spoken word of two
five phonemes into the individual sounds

9 Nonsense Word Fluency (NWF)ability to
read tweoletter and ltireeletter nonsense
words, primarily consonafowel-
consonant patterns

1 Oral Reading Fluency (ORF)fluency and
accuracy in reading grade level passage
aloud, as measured by words read
correctly per minute.

1 Retell Fluency (RTFj ability to retell
information from a passage, as a means
comprehension

9 Word Use Fluency (WUR) measures
vocabulary by a tally of the number of
words spoken in accurate utterances or
definitions in response to target words

Performance Series (Ed Performance)

T

Nationally normed test that includes
measurement probes for expected grad
level computational skills

Uses Scaled Score to track progress oV
time as an educational yardstick (Fall,
Winter, Spring testing)

Usesthe Gain Score to compare groups
classewithin the school or district
Usestesting session score from the Gai
Reports to determine if gains for the
individual student or class are approprig
for the grade level.

Provides National Percentile Ranking
(NPR) where students can be compare
grade-level peers in the national norm
group

Standard Item Pool Score (SIP) scores
gradespecific translations of the Scaled
Score, in relation to state and national
standards. They can be used to determ
growth from the beginning of the year tqg
the emnl.

The Reading Rate is one indicator of
reading fluency.

The Lexile Measure can be use to seleg
proper reading materials for students
The GLE level can be used to provide
students with the level of work that will
help them be successful

The Suggested laening Objective (SLO)
should direct individual interventions in
the classroom based upon skills within {
aligned state standards

Class or grade level scores at th& 25
percentile or higher are considered at
benchmark.

Strategic intervention is recommnuaed for
scores between the"1@nd 25'
percentile.

Intensive interventions are for scores
below the 18 percentile according to
grade or class profile.

12
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Goal Setting

Intervention planning begins by datgning a goal directly @lated to the identied

deficiency | nt er venti ons are then sel eBRdseadibaBe@lsed on s

tools and/or strategigsescribed by the sirict are implemented target speific skills.

Resources to explore additional strategies are listed as(2fy22. Data fromntervention

assegsents are cafally reviewed tomonitor progress towardhe indicatedgoals.
TheUPSDsetsgoalsaccordingto state generatestandardseaind bencharksthatarealso

researckbased. These standardlpdefinethelevelsat which studentseedto perform inorder

to be successfuin their current grade andto be preparedor the nextgrade. Theinterventions

selectedby thedistrictat Tier 1l and Tier Il set goals autaatically according to skill neds and

provide the procss tomonitor student progress tavd goal achieveent.

13
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Process of Implementation of RTI for Union Parish
Tier | ReqularEducation

RegularEducation teachers will use scientifically resedvelsed reading and math programs in
their classroom All students at Union Parishill also be instructed in TierSocial Skills.

Screening
DIBELS Nextuniversal screening assessment will be administered in reading to all students in

kindergarten through™grade in August/September, January, andIApay. At-risk students
will be those students who scd@eme Risk or AtiBkon the DIBELS Next screening.

DIBELS Math universal screening assessment will be administered in math to all students K
in September/Octobedanuary, and May.

EdPerformace universal screening assessment will be administered in math and reading to all
students in § through 9" grade in August/September, January, and April/Mayrigk
students will be those students with data shgwhemwith scores below the #5ercentile.

Behaviorreferralsgivento school administrators amd SAT will be used to screen for
studens who are atisk for failure because of their behaviors.

Assessnent
The purpose of academic assessment is to determine what the student knowet areagto

be taught. Student assessment information is collected for the following purposes:

9 Detemine the specifideficit skill area so anritervention plan can benplemented

9 Collect initial basline data

9 Detemine if the intervention is dfective
Appropriate asses®nt tools and techniques aensitive to changes over short periodsroéti
produce unbiased results,naenstrate provemechnical adequacy (i.eaid andreliable),are
quantfiable, relevant to the curculum, and practicab administer.

14
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Effective InterventionPlans

The proactre SAT/RTI Teamwill f ocus considetae attention, time, and effortdentifying
appropriatanterventionstrategies.lt is crucial that all nterventionsbe directly elated to the
identified kill deficit(s),and that techers hae buy-in to the plannedntervention(s). The role of the
teamis to help eadhersfind dfective inervention strategies and pride the support necessary to
implement the inérventions. When developing achievable intervention planghe team shoudi:

Identify the resources needed fomplementation

Identify who will condict the intevention

Identify where will it occur

Determine how long the sessions will be

Identify who will monitor the pogress

Designatavho will seethat the inervention is caried out agplanned
Schedulevhentheteamwill meetagan to discuss thprogress

E R

SAT/RTI teans throughout the district willse theELA/Reading and Matfrramework
(p.37) and/or the Behavior Fraework (p.38) to provide the structure for Imteention Plans. Once
the intervention prograrnas been deteiined, it is important that teacheasd teammembers follow
the intervention design with fidelityinterventions that arenplemented specifically in thenanner in
which they were designed hakigh integrity. Howevemnost interventions deviate frotheir
original form due tonany factors, such dack oftime or resouces. When students do not progress
as expected, aasuing intervention integrity is important todetemine if the ntervention itself was
unsuccssiul or may still be viable if practiced as designed.

Other ways to facilitate interventions aresttaliate he treatnentcomponent (whatnakes it
work) and the deliverynethod. This is aceoplished by detenining if the type of intevention
selectednatches the severity of the proivigif the length otime is sdficient to abieve the desired

goal, if the frequency is sufficient, and if the delivergthod is appropriate.

Progressvionitoring

Progressnonitoring refers tanaking irstructional decisions and dgaing the progress of the
stude n tadadenic perfomance fromdata collected on a regulards It is a scietifically- based
practice used to evaluate the effectieenof instrgtion and has proven relialkded vald for

asesing acadamic skills. Research has shown that when teachers use progress monitoring, students

15
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achievemo r e a s instauetionhldecispris mprove. Progress monitoring data are used to
inform instructionat each Tier. This monitoring allowlees t udent 6 s r edgmnse t o r
interventions to besed as the data on which decisionsraegle. To finplement progressionitoring,
t he st udent o6perfatnancerissdeténined, goals dre ideftifiethstructional strategies
are implemetedand progress towaraseeting the established goalsn®nitored.
Progressmonitoring is a critical coponent of thdJPSD5 s i miidn @rocesslt provides
the infomation necessary to judge whetlany given intervention is effective so that it can b
modified quickly if necessary. Prolonged use of ineffective interventions will delay and coopdha

student success.

Data Analysisand DecisionMaking

After seveal weeks ofdata ollection, theSAT/RTITeamexami nes t he student 6s
graph to étemine if the inerventionis dfectiveor if instructional changs need to benade. The
teamcompar es t he sprogresgi.a.trénd ling) wittthe projdcted rate of progre@=.
goal line). In other words, how is the student doingEaed to how the student should be doin?
the trend linas lower than the projected ratembgress, the teashouldmake an instructional
change or modificabh t o b oo st t mance.slithe trenchlinedissthe gaar Highar than
the goaline, the teanshould raise the goal to be reached. Most of the interventions provided by the
district have gd variations built intahe prograndesign.

Data based decisiemaking shouldccur at each Tier of service. The data is the basis for
every deision that is made. $® studentsmay display significant progress and otheray need

continuedsupport.

16
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ACADEMIC SAT/RTIIMPLEMENTATION (ElementaryMiddle)

The typical school day fachoolswill go from 7:40to 4:00. Interventions are offered
district-wide from Kindergarten through t8" grade Notethat theinterventionprocessfollows both
standardprotocol and problem solvinfgrmats. District interventios are aplied accoding to the
tier asignment ofthe studat:

InterventionDelivery

Daily instruction is delivered in five 9®inute blocks tanaximize instruction and
intervention benefits. See the ELA/Reding/Mathamatics Franework, Appendix p.3)

1 Tierl: Students in Tier | receive core, enrigient, and accelerated instruction.
Bastally, all students receive Tier | differentiated instruction designethtamize
their potential and give theself-actualizatioropportunities.

1 Tierll: Students receivdier Il interventions accading to their need in ELA,
Readingand Math. Interventons are an additional 30 minutekinstruction addetb
their core instruction.

1 Tier lll: K-8 studentseceivecore instructiorsupplenented by45-60 minutes of
Interventions

Universal screening (Math Curriawh Based Asesment, DIBELSNextandED
Peaformance is used to categorizdementary students by results to place them
appropriatenstructional tiers. The studatd s  an prdgeess is monitoreidequently to
detemine if theinterventions are sfficient to help the stulent reach the structional lewel of
his or her grde. Inthis fluid, high-expectation processjovanentis encouraged when
strong student progress wartamovement to a different tier of instruction. For emale, if
a student ifier Il is making strong progress aladpeardo be perfoming at aTier | level,
the Leadership Teamaymove that student intdier | . If several weeks of consistent
intervention show a lackof progress, the Leaddiip Teammay detemine that a studw
needgmore intensre interventions@d placethe student appropriately. This proess is
designed to move students to Grade Level and higher.

17
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ProgressMonitoring:

1 Student progressay bemonitored by the individual students, teacheraster
teachersand the Leadership Teaat eaclschool.

District administrators alsoeview school and student data.

Decisions about changing int@ntion instruction for indiual students are
reviewed ahineweek intervalor as neededand progress ieported to stughts and
parents.

T
T

Data-Driven Decisions:

1 When data indicate that a change shoulthbed e i n a student és interve
especiallyat theTier 111 level, a data review is held e schedule@AT/RTI meeting.

A SAT/RTI Consideration fornis available on page 29

Documentation of student progss within he interventionsis provided with that form.

The parent and appropriatehsol participants are invited tdie meeting toformulatethe
intervention plan.

EJE

18
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ACADEMIC SAT/RTIIMPLEMENTATION (High School)

The intervention process for High Sclhddfers somewhat fromthe process described in the
elementarymiddleschools. High School experience and requéets for Carnegie Units ramges
creatve schedulingto includenecesary interveations. These interventiongill be provided
following a problemsolvingmodel thet is structured within the standard protocol for intentions in

the various tiers.

Tier ProcessesAssessmentntervention Applicationand Monitoring

Reviewthe mostrecentstae asesment,Ed Performancelata.

If astudenhasa historyof perfamance achievement at Gradd_evel or is onthe high
endof ApproachingBasic,thestudentmay follow Tier | proceses. If thestudent
achievedow ApproachingBasicor high Unsatiséctoryscoresthe studentmay receive
instruction following a Tierll process.If achievemenis documentedh thelow
Unsatigadory range,Tier Il instruction maybe mostappropriateTo deteminetier
placemenfor High Schoolschediling, it is reommendkd thata SAT/RTI team review
the datafor eachstudentanddeteminethe studends schedulandappropriate
interventionsStudentdatais availableon JPAM S Datamanagersnd appraisal
personnetanassisin accessinghesesites.

1 Work with supportpersomel to implementinstructionalstrategieandprovide
interventions throgh the core curriculumto obtainappropiate Carnegiaunitswhenever
possible.

Monitor, chart,andreviewthe progresof students.

Find oppotunitiesto provide incentiveso studentgo increasemotivation whenskill
deficits kecome apparent.

Organizeandanalzeprogress.

Makedatabaseddecisions.

Changehe Interventionand/orincrease or decreaetheintensty of theintervention as
needed.Use theReading/Matiramewak andtherateof progresdo detemineif a
differentinterventiorstrategyis warranted.

1 Monthly, review progressnonitoringdatafor all sudentsnvolvedin SAT/RTI at the
schoolto determineoverallgrowthandidentify areasneedingsystamic improvamentfor
theprocess.

T
T

= =4

E

TIER I: GradelLevel Succesand Accelerated andEnriched Programs

In High School,studentsn Tierl haveanoppatunity to build successntheir gradelevel
through acckeratedand enrichedorograms.Instructionin all areadollows the Louisiana

Comprehensse Curriculum, with addedopportunitiesfor expansve learning andeadershigraining.
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TIER II: Strategic Intervention

Tier Il providesopportunitesfor studentsvho haveacadenic deficitsthatcannotbeimproved
at theTier | levelwithoutstronginterventonsupports.At Tier Il, thestudentseceivescientific
researchbasednterventionghataredesignedo strengthermreaghatchalengethe student. Tier Il
procedure$or readingareasfollows:

1 Referto the ShortReadingandMath Framewak for interventionsat theTier Il level (SeePage

37).

Studentsn grades9 through 12 will use READ 180.

Supplenentalinstructionin contentareaclassesvill be providedthrough READ 180 ad Math

Interventionsinform parens whena reviewof the dataindicateghatthe studenshouldreceive

supportat home folinterventionspecifiedat theTier Il level.

1 Interventionsmaybedeliveredduring elective periodsr if theclassneedis greet, to a whole
class ofstudents.It shouldbe notedthatwhentheinterventionschedules disruptedand the
interventionprotocolis notfollowed, thefidelity of theinterventionprocesss compromised
and maximum resultsmay notbeachieved

T
T

TIER llI: Intensive Intervention

Tier Il providesadditionalstrategiesnd supportoeyondthoseprovidedin Tier Il. (Seethe
Frameworksfor Tier lll interventions).Tier Il interventions:

1 Incorporatencreasingntensitiesof interventionor changetheinterventionsbasecdn
individual needs.Intensityrelateso chargesfor a relativesetof variablessud astime, task or
duration.

1 Tierlll interventionsaregenerallyprovidedfor a minimum of 60 minutesa dayin additionto
thetime forcoreinstructionandareusually applied over a longerperiodof time (applicationof
total intervemion time shouldoe severalweeksor evenmonthswhenthereis evidencehatthe
studenthasmissedsubstantiainstruction). Becausef the block configurationjnterventionsn
theUPSDcanbescheduledor 90 minutesat a time.

1 After-schoolandendof-schoolyearprograns havebeeninstitutedto providestudentswith
more time todevelopneededacadenic skills. Theseprograns provideinstructionwithin the
tiered famework accordingto theinstructionaheed=f the student. Over-ageandstudentsnot
ongrade leveleceiw instructionat Tier Il andlll levels
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BEHAVIORAL SAT/RTI PROCESSESAND INTERVENTIONS

Student acadmic success is dependamgon appropriate school and classrdaghavior. The
primary behavioral support initiative of th&JPSDis districtwide Positive Behavior Supports. It is
reconmenckd that all facultyandstudents faniliarize thenselves with the Dstrict PBIS manual and

with the district Discipline Code.

See the Behavior Fr@ework for anoverview of theRTI 3-Tiered Behavior Proces®if the
UPSD(See Page8& Progressnonitoringfor behaviorathangesouldincludea collectionof office
visit referrals documentation aflassoom disruptionsyecords otardinessabsencesand/or
suspensionsA reductionin thetargetedoehaviors ana reviewof thedatahelpto drive thedecisions
aboutthe efficacyof theapgied interventons.

Tier | functions within he PBIS expedations andeinforcemens.

Tier 1l is for studentsvho need stra&gic interventions andugport to assisthemin maintaining
appopriatebehavior. e resourcedr studentsvho are displayingame challenging behaviors in
attendance, tardinessamting out behaviors is théheckIn/Check-Out intervention (SeAppendix, Tier
Il Behavior Documents)

Tier 111: If dataindicatebehavia is becaning more severeasdefinedwithin the Behavioral
framework, supporthroughTier Il maybewarranted.Supportin Tier Ill mayincludegroupor
individualassistance froroounselorsschoolpsychologistsor socialworkers. Supportcanalsobe
providedthrough a Functional Behavior Assanent (FBA), which dehes the studntés needshat the
problembehaviors satisfguchas attention, avoidance of a task, etc. Reseaditates that students
charge behavior when it is clear that a different res@willmore effectivelyand efficiently result in
a desired outaoe. Behavior Intervention Plans (BIP) aefithe parmeters of the intervention. An
FBA and BIP are remnmended or required: €6 Code of Gnduct)

1 Before mplementing a suspensionoin educational services

1 After the first suspesionfor all students whose béavior is sispected of sigificantly
interfering with that studeds learning.

1 Forall students classified withrBotional Distubance and other studemtgh disabilities who
have behvior issues.

1 For all stu@nts in Tier 3for behaviorconcerns
Conductingan FBAIs generallyconsidered to be problamn-solving procesghat looks leyond
the behavior itself. Fanore details about the processg the Tier Ill Behavidbocuments

page 501 64.
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REFERRALS

SpecialEducationReferrals

For studets with gaps intheir academic skill leve§uccessful outeuoes through appropriate
interventions reduce the need for gpkeducation servicesOncevalidatedthatinterventionshave
beenimplementedwith integrity for the prescribegeriodof time (espei@lly in Tierlll) without
effective resultstheteam mayexamingheappropriatenesst referringthe studenfor anevaluation
for special educatioservices.Whenthe curriculum, envirormert or instructionalneedof the student
requiremore resourcethan canbe providedwithin thegenerakducationclassoom or whenintensive
interventionsare aministeredovertime andcontinueto revealskill deficitscoupledwith a lowrateof
learning the student mayavea dsabilityasdefinedin Bulletin 1508. Specially desiged instruction
maybeneededor the studento acquireandretainnewinformationor maintain acceptale ratesof
learning.

When a referral for a spl education evaluatioils necessa the datamustdemonstrate the
student waprovided wth appropriatdigh-quality, researcivased instruction in the geral education
setting, deliveredby qualified personel, as requied by federaland state mgulations. When a
disabilityis suspected:

Documentation is providd with theSAT/RTI Consideation form

A Referral br Special Educatiomeetingmay be held

The LeadershiiBAT mayschedule theseneetingsmonthly or bimonthly with appropriate
personnel including the parent in attenda

Whenstudents enter the schawith a sispectedow-incidence disabilitysuch as Moderate to
Severe Autismpowns Syndrane, Vision orHearing Impairment, the referral may be ingcht
immediatly without completing an interveidn process.

T
T
T
T
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SPEECH ONLY REFERRALS

Articulation Referrals

Tier I:

A =A==

Referral to SAT is made

Teacher concerns and interventions utilized are discussed

SLP observes/screens student

Student remains in this Tier with SLP/teacher collaboration for a perio® aiéeks
SLP/teaber collaborate closely on monitoring of progress (twice monthly).
Provides sound development charts, informatioplacement of sounds(s).

Tier Il:

T

= =4 =2 = =A==

SAT team reconvenes to discuss progress and possible need for move to next level of
interventions.

Analyze data.
Continue parent/teacher collaboration (ONCE PER WEEK).
Provide additional strategies/information as needed.

Determine amount/frequency of Tier Il interventions based on student need, stiumlability of
sound, etc.

Progress monitor.
Collect data atach session.

Adjust intervention after period of six weeks if progress is glowminimal. If no change
noted,increase time/frequency of interventioNo change, then move to next level.

Tier 11l

=A== =-2=-2=2

SLP attends SAT meeting to discuss progress or lackogfess.

Discuss interventions used.

Increase frequency/amount of interventions if progress is slow or minimal.
Continue to collaborate with teacher/parent.

Review intervention after 6 weeks to determine its effectiveness.
Recommendation of evaluation ifqgress is slow or neexistent.

***A child with numerous errors and limited intelligibility will receive more frequent progress monitoring and
interventions.
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Voice Referrals

Tier I/1I

9 Teacher brings referral to SAT or SLP.

9 Discussion of data, progresso ni t ori ng, i mpact on childds edt

1 SLP does observation.

9 Parent is made aware of concerns. Per Bulletin 1508, (;age 4i Ther e must be an
conducted by the appropriate medical speci al

9 Medical report is received.

T I'nterventions/ Strategies planned based on ph
disorders, child is in Tier | and II.

1 Demonstrate appropriate vocal hygiene, strategies taught to reduce vocal abuse.

9 Charting done byeacher.

1 Child will self-monitor as well, guided by SLP.

9 Frequent monitoring by SLP.

1 Child will self-monitor as well, guided by SLP.

9 Frequent monitoring by SLP.

9 Child is served with combo of pull out push in (based on individual need).

1 Time frame 69 weeksof intervention (based on severity).

Tier Il

1 Frequent monitoring/classroom observation (and other areas, such as cafeteria, playground,
etc.).

1 Incr)ease amount/frequency of interventions.

1 Intervention period should be less than 12 weeks if disordeveseser if condition appears to

deteriorate.

Fluency (Stuttering) Referrals

Tier |
1 Teacher notes concern at SAT meeting.
1 Discuss notes, techniques teacher has employed to help student.
1 SLP gives information to teacher regarding fluency disorders.
1 SLP will assist teacher as needed with differentiated instruction strategies.
1 Progress monitor.
1 Document collaboration with teacher(s).
Tier Il
1 Discuss Progress or lack at SAT meeting.
T I'nvolve parent with questionnaimee regarding
1 Provide pull out and push in intervention time.
1 Progress monitor.
1 Continue to collaborate with teacher.
1 Review at 6 weeks to determine if provided interventions are effective.
1 Change intervention or increase time/frequency if needed based on dasisanaly
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Tier Il

Review/discuss progress and interventions.

Continue to collaborate with teacher and parent.
Document progress and evidence of collaboration.
Review data/intervention.

Increase time/frequency.

Frequent progress monitoring.

Recommend evaluain if progress is slow or neexistent.

=4 =4 -4 -4 -8 -9 -1

Language Referrals

Tier |

Teacher notes concerns to SAT or SLP

Teacher discusses what has been utilized in classroom to assist student.

Impact on academics discussed.

DIBELS scores or EdPerformance scores are desall

Expanded Screening/Probe done by SLP to further determine specific area of need.
SLP conducts observation

Teacher given specifics on language area of need: Vocabulary, comprehension, syntax,
semantics, pragmatic(functional)

1 Collaborate with teadr.

E

Tier Il

Collaboration discussed.

Progress monitoring continues.

Strategies given to teacher.

Direct interventions to student with frequent progress monitoring.

Strategy/Intervention reviewed after 6 weeks to determine effectiveness.

Change if slow ominimal progress noted. Also consider increasing frequency/amount of time
provided to student

E

Tier Il
1 Discuss data and progress monitoring.
1 Increase frequency/amount of time for interventions if no significant (measctabige is
noted).
1 Continue ctiaboration with teacher/parent.
1 Continue to assist with differentiated instructional strateggaseeded
)l

Recommend for evaluation if progress is slow or student shows evidence of falling further
behind.

Universal Screener for Languap€ELF4

Universd Screener for Articulatiointo be determinebly therapistsas long as it is not a part of
student déds future test battery
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BehaviorReferrals

Students Wwo have gon¢hrough thePBISRTI threetiered behavior intervention process and
have received apprapte interventions delivered with fidelignd diligence overrtie (10 to 20
weeks)may be considered for Speckdlucation Services if a disability suspected. Earip the
process &unctional Behavioral Assanent and a Bhavior Irtervention Plan sbuld bedevelopedy
the appropate school personnel in kaboration with the studéds teacher.The parent is invited to a
meeting of theSAT in which the collected ly of datais reviewed. There shoulde substantial
documentation of the interventiorenda chart showg the studetés progress,as well as any
additional supportghat have beenmnplemented. If theSAT detemines that the preliminary data
provided are congisnt with infomation reqired by State Bulletin 1508 before beginning the

evalwation process, thBAT may refer the student fan evaluation.
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Frequently Used Terms

Universal screeningieans that all students are involved in an initial assessment of skills, rather than
simply assessing students who appear to be struggling.

Progess monitoring an be understood as the ongoing, form
devel opment . Progress monitoring allows an ins
instruction based upon the knowledge of the particulat stmnt 6 s s ki | | s. When us
instructional process, progress monitoring provides information by which informed decisions can be

made about the studentds development, and need

Evidencebased interventiomefers to the use of interventions that have been proven successful
through scientifically based research. Tual is to eliminate unsound or risky practices in favor of
those that have better outcomé@$e intensity of the interventionssed is determirte by a 3tier
system which i as ed u p o nleva of seedu dE&ch tiebpsovides more intense intervention
aimed at preventing academic difficulties.
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APPENDIX

SAT/RTIForms

Data
ELA/ReadngInstructionalComponents
Math InstructionalComponents

Flow Chats

ELA/Readng/Math Framework
BehaviorFramework

Tier Il BehaviorDocuments

Tier 111 BehaviorDocuments
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SAT/RTI Team Decision

Teacher:

School:

Date:

Student:

DOB:

/ /___Sex: Age:

Student

Student ID:

o O

Student

_ (Celly:

Alt. Phone:

City
Parent/Guardian:

State

Date of Parent Contact: / /

Parent/TeacheContact Date(s):

Teacher Concerns:

Reason for Request

Please check the specific reason/situations which indicate that this
student may be in ndef special services:

01 __Reading/Language Arts Difficulties
02 ___Mathematics Difficulties
03 __Other Academic Difficulties
04 __Social Behavior Problems
05 __Motor Difficulties
06 __Health Problems
07 __Visual Difficulties
08 _ Hearing Difficulties
09 ___Communication Difficulties
10 _ Gifted
11 __Talented in
12 _ Parent/Guardian Request
OR
Reason for Immediate Referral:
01 __Violent Behavior
02 __Severe or Low Incidence Impairment
03 __Out of State Transfer
Most Recent Statewide Achievement Test Scores:
Name of Test: Date
Reading Results: __ Percentile ____ Stanine ___Grade Level
Language Results: _ Percentile ___ Stanine ___Grade Level
Math Results: Percentile _ Stanine __ Grade Level

Universal Screening Results (i.e., DIBELS, SRI, CBA)

Date: Benchmark/Score(s):

Date: Benchmark/Score(s):

Progress Monitoring Data: (i.e. graphs, charts) Please attach data.
Progress Summary:

Interventions

Please check and date the appropriate blank if the student has
received any of the following services:
Reading/Lang. Arts Support Class Change

Math Support Counseling
Behavior Intervention Plan 504 Ran
Curriculum Change Other

Please describe interventions/modifications attempted and the
results. Attach any additional progress monitoring data. If Tier
111, attachSAT/RTI Decision.

Tier |

Beginning Date: Ending Date:
Tier Il
Beginning Date: Ending Date:

Tier Il (Summary) Attach Referral toAS/RTI Team Form

Beginning Date: Ending Date:

CHECK ONE:
___Request for Academic/Behavioral Intervention (circle one)
___Request for Special Education Coesadion

Screening: (Vision/hearing screening must be within 24 months to be considered current.)

Hearing Results: Normal ___ AtRisk __ ScreeningDate __ /[ Vision Results: Normal ____ At Risk ___ Screening Date
_

Speech Results: Normal At Risk __ ScreeningDate __/ /_ Motor Results: Normal ___ At Risk ___ Screening Date
_

Date of Prior Evaluation (if any): / / Classification:

Does the studemeceive speech therapy? Yes No Date: /| |/

Does the regular P.E. program provide for the needs of the student? Yes No Date:__ /[

Does the student receive assistive technology? Yes No Date: /| |/

General Health: Explain any yes answers to the following questions. Does the student:

a. Have recurring health problems? _ Yes __ No If yes, explain

b. Regularly take medication? __Yes _____ No Ifyesxplain

c. Have a physical impairment? __Yes ____ No Ifyesxplain

d. Receive professional services? __Yes ____ No Ifyes, explain
Has the student repeated any grades? Yes __ No Ifyes, which grade(s)?
Has the student experienced attance problems? _ Yes __ INges, which grade(s)?
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SAT/RTI Team Decision
{GdzZRSY (G Q& bl YS Date Grade
School DOB
TheSATTeammet andreviewedadditionalinformation on this referral andecommends:
AdjustClassroongetting Reevaluation
504 Screening RelatedServiceScreeing
SupportServices/Intervention Other
Adjustintervention Other
Classoom Change Other
____Initial Evaluation
Intervention(s) | Start Review Person(s) Progress Resut(s)
Date(s) | Date(s) Providing Monitoring
Intervention(s) Method Used
Plan of Action:
Summary Results:
Participants:
School Administrator Parent
SociaWorker Teacher
Speech Pathologist Counselor
Special Educator Nurse
Literacy Coach Math Coach
Reading Interventionist SLC Leader
Appraisal Representative Other
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SATRTIConsideration Checklist

1. The paent should benotified of academiand/or behavioral concerngrior to the SAT/RTineeting.

2. Studentsdesignated to be discused at the SATRTImeetingmustbe scre@ed by the school
nurseif concerns areaised aboutwision and/or hering problems.

3. The speecland languge pathologistshould be contacteavhen speech or language amns ae
suspeted.

4. Cumulativefolders, workportfolios, quarerly teds, progresseports, report cards, DIBELS,
BenchmarkAsseasments, EAP, ILEAP, andEE scoreshould be made avéble for the SATRTI
meeting.

5. Copiesf evaluation reports from another statparish or agency shoulte submittedto the
appraisal representativéor review.

6. Disciplinaryreferrals, suspensbns, anecdotal reards are necessarywhenbehavior isa concern
7. Attendarce records shouldbe providedwhenexcessive alsences are reported.

8. Progress monitoringf Benchmarkassessmentlata is neeledto make sound instruatinal
decisions.

9. The currentteacher shoulchaveknowledge othe & (i dzR &gdénficiinctioninglevels,as
well asstrengthsand weaknesses in core gelot areas.

10. The SATRTIConsideratiorform mustbe completel in its entirety
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Response tantervention (RTI)Instructional Programs

EnglishLanguageArts is arequiredcouseof studyin gradesPK throughhigh school. Thecore
program isarticulatedin thedistrictZzdevelogd Managed Curriculum. It is designedo addressand
articulate the gradelevel expectatnsrequiredby the State Departnent of EducationSDE) regardng
content andtimefor instruction. Thecorecurriculummustbe assessabli®r all students.Programsare
selectedo teachthe corecontent. These programanustberesearchegbasel, rigorous,alignedto the
GLEs,andprovidefor thediverseneedsof studentsncluding studentswith speciaineed.

ELA Instructional Programs

* English Language Arts: All Students
o LCC (Lounisiana Comprehensive Curriculum)
e (Core ELA Curriculum

At Grade Level Strategic Support Intensive support
Tier I Tier IT K-8 Tier IIT K-8
- Intervention Interventions
Reinforcement
And Tier 11 8%-High School Tier 111 8"-High School
Enrichment READIED READIED
Accelerated Math Accelerated Math

RTI ProgramDetails

RTI is a tieredorocesghatprovides universal screeninigighfjuality, researchbasednstruction and
interventions thaarematchedo a student's ademicand behavioraheedsThefollowing programs
serve to povide this intervention througBnglishLanguageArts instruction.

READ180 INTERVENTIONSIs an intensive reading interventiorogramthathelps edaaors
confrontthe problem of adolesceriltiteracy andspecial needs ready on multiple fronts, using
technology,print, and professional developmeREAD 180 NTERVENTIONSareproven to meet
the neds ofstrugglingreadas whose reddg achievements below proficientievel. The pogram
directly addresses individuakedghrough differenteted instructionadaptive and instructional
software, higlinterest literatureand direcinstructionin readirg, writing, andvocabularyskills.
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MATHEMATIG INSTRUCTION
Respone to Intervention (RT) Instrucional Programs

Mathematics is a required coursé study in grade®K through high $ool. Thecore program
A& | NI AOdzt I G S Roped WlandgkdSCurRcuia. (i isldeSigheto aldsegsSand
articulate the grade leel expectations requirety the StateDepartment of Education (SDE)
regarding ontent and time for instructionThecore curriculum must be assessable for all
students.
Programsare selectedo teach the core contet. These prgramsmust be resarchedt 6 & SR =
rigorous, aligned téhe GLES, and provide ftire diverse needsf students including students
with speciaheeds.

Mathematics Instructional Programs

o Mathematics Core: All Students

o LCC (Louisiana Comprehensive Curriculum

At Grade Level Strategic Support | Intensive support
Tier I Tier IT K-8 Tier III K-8
. Intervention Interventions
Reinforcement
And Interventions (Fluency Reinforcement &
Enrichment Development) Practice

RTI Progranbetails

RT s atiered process thaprovides univesal screeninghighmuality, researchibased
instructionand interventions that are ratched to a stuént's academi@andbehavioralneeds.
The following programs serve to provittes intervention through mathematicsinstruction.
*kkkkkkk
Interventions. Computer software progranto help students developfluency with bag facts in
addition to subtraction, multiplicatioranddivision. Afterthe fluency assessent, students will
receive one lessoper day (approximately 10 mites daily). lis accessibISAM.
Interventions: A weltbasedinstructionalprogram that complements the mathmatics
curriculum. ltisopenrended,selfpacing andeasily monitoredo determine progress oveime.

Contentis differentiated basedipon student's abilityto sefrpace.With a loginand password,
students mayaccess the program anywhereghhavecomputer access.

Computerizedsupplementaryprogramidentifies weaknesses mstudent's matery of
mathematical conepts andindividualizes instructiorio focus onthe areas where each studerg
strugglirg. This continual assesment of student knowledgeis available immediately tteachers
andstudents,resulting inongoing formaive assessnrg completelyintegrated withinstruction.
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SAT/RTI Decision Process

School-wide [Universal)
screening for all students

RTI Team reviews data and
determines which students

meet benchmark standards.

—~

If & student does not
meet benchmark
standards he/she is
considered for Tier 1l
intervention.

Students who meet benchmark
standards remain at Tier .
Performance will be reviewed at
the next benchmark

asseszment

data and the information

of weakness.

The team uses the screening

from the student’'s records to
dewelop an intervention plan
that will build skillsin the area

informed of

progress.

Matify parent of
concern and keep

intervention plan

/—\

plan.

Implement and monitor
the Tier |l intervention

DRAFT

Exception to the
RTl process: If a

suspected of
having a low

SAT/RTI team

meeting with the

If the intervention data show that
the student is making sufficient
progress continue to implement
the intervention.

If the intervention data show that the
student will not meet the goal, the
SAT/RTI team reconvenss to review
and modify the plan.

Once the goal is met, use the
data to determine whether the
intervention should be
continued, medified, or
terminated. Ifterminated,
monitor the student in Tier 1.

Once Tier lll goal is met, the team decides
whether to return the student to Tierll or |,
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School-wide [Universal)
c=F ED Performance | DIBELS
SAT!RTI Decision Interventions / Math CBM
Proceszs for Readim screening fpr all students

and Math Interventions

standards,

RTI Team reviews data and determines
which students meet benchmark

—

If @ student does not meet
benchmark standards
hefzhe is considered for
Tier Il intervention. (See
Reading/Math)

—
The team uses the screening
data and the information
from the student’s records
to assignthe student to the
appropriate grade level
intervention.

—_—

T

Students who meet
benchmark standards remain
atTier |. Performance will be
reviewed at the next
benchmark assessment.

Motify parent of concern

and keep informed of Implement and

intervention plan monitor the Tierll

Progress. intervention data
weekly.

L

Ifthe intervention data show that the student
is making sufficient progress, continue to
follow the intervention program protocol.

If the intervention data show that the
student will not meet the goal, follow
the intervention program protocol to
remediate the area of weakness.

/

Once the goal is met, use the
data to determine whether the
intervention should be
continued, medified, or
terminated. If terminated,
monitor the student in Tier |

Once Tier Il goal is met, the team decides
whether to return the student to Tier Il or
Tier |
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